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ABSTRACT 

 
The pressures associated with the modern era has led to a concern that Higher educational 

institutions of Pakistan are lagging behind in their responsibility to equip their students/ 

graduates with the ethical and moral values that form the basis of CSR in the complex 

relationship between corporate institutions, both public and private, and society at large. The 

study will assess their corporate characteristics, level of commitment in socially responsible 

programmes, community work, elements of CSR in their curricula and their relationship with 

CSR teaching.  

This study interprets rationales for greater corporate attention to societal needs as there are 

multiple reasons regarding the taking up of corporate social responsibility (CSR) and social 

involvement. It is important because CSR is ideal for success in all kinds of business/job. This 

will lead to an understanding of the relation between motivations and undertaking CSR practices 

along both ethical and economic dimensions and its impact on the performance of an 

organization. Information was gathered through websites, interviews of senior managers of 

fifteen different corporate institutions and senior managers/curriculum teams of HEIs from 

Islamabad, Lahore and Karachi. Discussion will be done as to how the HEIs can improve their 

CSR teachings which will affect the attitude of their students in being a responsible human being 

in all respect. This paper will address these issues from the perspective of teaching and training 

of CSR in Higher Education Institutions and their long lasting effect on social and organizational 

life. This study will also examine as to how the HEIs can address these concerns and improve 

their performance in imparting the knowledge and practices of CSR to their students. 

--------------------------------------------------------------------------------------------------------------------- 

 

1. Introduction 

Today‟s organizations require socially responsible and educated people from the higher 

education institution as the task of the higher education is to add to this pool of highly 

responsible people and social improvement whose competences meet the long term demands 

of the market. The pressures associated with the modern era has led to a concern that Higher 

educational institutions of Pakistan are lagging behind in their responsibility to equip their 

students/ graduates with the ethical and moral values that form the basis of CSR in the 

complex relationship between corporate institutions, both public and private, and society at 

large. The study will assess their corporate characteristics, level of commitment in socially 

responsible programmes, community work, elements of CSR in their curricula and their 

relationship with CSR teaching. This study will also examine as to how the HEIs can address 

these concerns and improve their performance in imparting the knowledge and practices of 

CSR to their students. 

 

As said “The development of a country is not solely responsibility of the government; every 

citizen should take part in achieving social welfare and improving the quality of life of the 

community and society as a whole” (Hidayati, 2011:104). Moody-Stuart (1999, in Moir, 

2001:18) has noted: “we all need to assess the impact our business makes on society and 

ensure that we balance the economic, environmental and social aspects of everything we do”. 
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As a result of this, the field of corporate social responsibility (CSR) has grown remarkably in 

recent years (Ofori and Hinson, 2007:178) and CSR policy has become central to the 

strategic management decision of every business organization (Crowther and Aras, 2009). 

Although the Higher Education Institutions have introduces ethics/professional ethics in as a 

course in their programs which did not serve the purpose according to the requirement of the 

student and the industry; throwing students into an ethics class which was insufficient both in 

theory and practice. Higher Education Institutions should thoroughly teach CSR because it's 

an issue being faced by the graduates and the corporate institutions. Teaching CSR in higher 

education institutions is really the key to getting widespread CSR in all the fields/subjects in 

educational institutions as it is not only the duty of business schools. CSR is equally 

important for science, law engineering, environmental sciences and architecture students as 

one day they will also be a part of business community. All these areas are incomplete 

without the knowledge of CSR. It is necessary to increase corporate participation in 

Corporate Social Responsibility (CSR) activities in the future and studies concerning 

practical CSR applications. 

 

2. Literature Review 

For the development and advancement of a country, commitment and devotion of its masses 

is very important, they have to be fair in their deeds only then they can be called socially 

responsible. Corporate social responsibility is the commitment of any business to contribute 

to sustainable economic development, working with employees, their families, the local 

community and society at large to improve their quality of Life (WBCSD, 2000). Corporate 

social responsibility (CSR) is also coming up as the corporate agenda, as society is more and 

more demanding that corporations act responsibly. A core part of CSR is ethical behavior 

which organizations feel is also the responsibility of Higher Education Institutions and that 

they should teach CSR at the higher education level both in theory and practice to make their 

students socially responsible. A lot of observers of higher education have noted lately the 

changing forces, trends and challenges in the European higher education. For example, 

Gibbons (2005) argues that nowadays universities are affected by the new context they 

operate in: “a rightward shift in political thinking, globalization, innovation and the 

knowledge economy” (p. 124). Under these circumstances, higher education is more 

competitive. The changing environment in which universities operate and the challenges that 

higher education has been facing are also mentioned by Barblan, Daxner, and Ivosevic (2007) 

and Eckstein (2003) (cited by Vukasovic, 2008): expansion of higher education; decrease of 

public expenditure for higher education; diversification of higher education provision; 

internationalization of higher education; commercialization of higher education; changes 

brought by the latest developments. 

 

In Pakistan our ethical standards are very different due to two types of communities (khan, 

2011) one is the survival community, they do not have access to the basic necessities of life, 

they are too much into religion and they do not trust each other using religion as and when 

they need for their own interest. Other one are the welfare communities, they have no issues 

of basic necessities, they believe in rights and there is less corruption and believe that no one 

is above the law and that is the main difference between these two communities. The gap 

between have and have not‟s leads to corruption and they fight for basic necessities which 

leads to unethical behavior in organizations. Since there are no formal teaching and practice 

is prevalent in our education system so this gap stays there and the people do whatever they 

feel is in their benefit not realizing their social responsibility and the values system. So it is 
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very important to introduce CSR in the curricula to train the students for the good of the 

society.  

 

In recent years, increasing attention has been given to the concept of corporate social 

responsibility, which is defined as the obligation of the corporate decision makers to take 

action that protects and improves the welfare of the society as a whole, along with their own 

interests (Davis and Blomstrom, 1975). Matten and Moon (2005) asserts that corporate social 

responsibility refers to corporate policies and voluntary initiatives that assume responsibility 

for the interests of the society. 

 

The beginning of the academic interest in CSR can be traced as far back as the 1850s (Balza 

and Radojicic, 2004; Doane, 2004; Smith, 2003), now it has acquired the position it currently 

has within teaching and research institutions, corporations, governments, intergovernmental 

agencies and NGOs (Garriga and Mele, 2004). The year 2000 was the watershed for attempts 

in support of CSR initiatives. For example, government leaders called for greater "corporate 

environmental and social responsibility and accountability" in the Johannesburg Declaration 

and Plan of Implementation of the 2002 World Summit on Sustainable Development (UN, 

2002 and 2003). Along similar lines, the Commission of the European Communities 

published a Green Paper, "Promoting a European Framework for Corporate Social 

Responsibility”, in 2001 (Aaronson and Reeves, 2002; Tencati et al., 2004).  

 

Corporate Social Responsibility and Higher Education Institutions 

CSR refers to voluntary initiatives taken by the business community to act responsibly. It is 

argued that companies can address social responsibility issues in a more efficient and 

productive manner if they are allowed to do so by themselves voluntarily and not in response 

to government regulations (Bryane, 2003). This is because regulatory approaches have 

several undesirable features that may be avoided through CSR (Gjolberg, 2003; Kemp, 

1995). For example, in a regime where regulation is the only force behind social progress, 

companies that already performs well vis-a-vis CSR issues do not have any incentives to 

improve their performance further. Voluntary actions of companies may be shaped through 

their codes of conduct/code of ethics where the company publicly states what ethical and 

moral codes it will adhere to. Although in Pakistan companies have their code of ethics but 

they are not shared with the employees it is in response to government regulations which are 

to be followed and not the moral or ethical values. The reason is that they are not aware of 

CSR at their graduate level and the companies show their concern regarding the 

responsibility of the higher education institutions of imparting the knowledge of CSR.  

 

In Pakistan although corporate institutions feel that practical ethics education is important for 

the development of flexible ethical management thinking and practice and these courses and 

their practical application will lead perfect ethical decision-making skills and leadership but 

are helpless to handle this due to lack of education of social responsibility. As said “thus, in 

practice, practical ethics education is an essential element for an organization and the teachers 

as leaders, "communicate regularly about ethics and values, who model ethical conduct, and 

who hold community members - faculty, staff and students - accountable for their actions" 

(Phillips, 2004, p. 12). 

 

The Institute of Business Ethics (2006) defines a code of conduct as that which helps 

companies‟ to establish and articulate corporate values, responsibilities, obligations, and 

ethical ambitions of an organization. The statements provide guidance to employees on how 
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to handle situations which pose a dilemma between alternative right courses of action, or 

when faced with pressure to consider right and wrong (Adams et al., 2001). Voluntary 

initiatives and codes of conduct of individual companies have mushroomed over the last few 

years (Kerkow et al., 2003). Corporate Social Responsibility initiatives are expected to 

encourage voluntary cultural and managerial change in firms that will create the basis for 

sustainable development.  

 

Although every corporate organization in Pakistan has an ethical statement but it transpired 

during the interviews that only some of the organizations share it and get it signed by the 

employee at the time of employment; but ethical statement does not mean anything to them, 

they just follows some of the company rules. When asked about the compliance of ethical 

rules like loyalty to the company they were of the opinion that if one will get good pay 

package, loyalty does not matter much as the company also does not fulfill their moral duties. 

Interviews also showed that they have not been exposed to any kind of CSR teaching or 

training. 

 

Senior management opined that if the graduates were given proper education of CSR both 

through theory and practice they would understand the requirement of how to improve the 

company‟s competitiveness and a positive relationship between CSR and financial success. 

Corporate Social Responsibility (CSR) can improve the competitiveness of a company (see 

e.g., Burke & Logsdon 1996). In the long-term this implies a positive relationship between 

the CSR involvement of a company and its financial success. Link between CSR and 

financial performance and then focuses on the business benefits of CSR. It has a positive 

effects on company image and reputation as image represents „„the mental picture of the 

company held by its audiences‟‟ (Gray & Balmer 1998, 696), which is influenced by 

communication messages.  

 

CSR benefits in business can be classified into monetary and non-monetary benefits. 

Companies can improve their capital access by improving stakeholder relations. CSR 

activities can get the goodwill and support of governments, e.g. through the joint 

development of CSR standards. In most of the cases the companies are only concerned about 

their monitory benefits and as they are not concerned about their accountability so they keep 

on making money and ask their employees to work for profit maximization. In Pakistan only 

a few companies are involved in CSR activities which is again for the purpose of profit 

maximizing and their presence in the market, all this CSR is for marketing. Jónasson (2008) 

notes that there are some visible trends in the university sector. Some of these trends are 

universal, even if there are differences between countries due to culture and demography 

Another obvious trend which manifests both within Europe and beyond, around the globe 

refers to the fact that higher education becomes to certain extent a business activity” (p. 129). 

With a growing concern for corporate social responsibility (CSR), leading companies in 

various industries, driven by companies‟ stakeholders, consumers, societies and governments, 

are accelerating initiatives to demonstrate their CSR commitments. For positive impact from 

company‟s CSR activities on their image, financial performance and decision making A 

modern concept of CSR has evolved since the 1950s, formalized in the 1960s and 

proliferated in the 1970s (Carroll, 1999). Based on various studies from the CSR literature 

(Carroll, 1999; Engardio et al., 2007; Hart, 1995; Holme and Watts, 2000; McWilliams and 

Siegel, 2001; Nicolau, 2008; Tsoutsoura, 2004), CSR can be broadly defined as the activities 

making companies good citizens who contribute to society‟s welfare beyond their own self 

interests. Throughout the past several decades, numerous aspects of CSR have been the 
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subject of investigation in academic and business literature, and according to the framework 

of Schwartz and Carroll (2003), economic, legal and ethical domains can be epitomized as 

the most common components of CSR.  

 

Generally, CSR is explained as corporate engagement in socially responsible behaviors in 

response to societal demands, the desires of influential stakeholders, and the ability of such 

activities to increase competitiveness, stock performance, and legitimacy (Carroll, 1979; 

Freeman, 1984; Whetten, Rands, & Godfrey, 2001). Some activities involve furthering a 

social good that is not required by law (McWilliams, Siegel, & Wright, 2006) while other 

endeavors are part of a legal system that strives to ensure a baseline of responsibility among 

all corporations. Socially responsible behavior is synchronized with the economic, ethical, 

and moral expectations of society at a given point in time (Carroll, 1999; Whetten & Mackey, 

2002). 

 

CSR communication allows corporations to demonstrate their fit in society and appeal to 

stakeholders for support. CSR as a form of public relations has been described as “dialogue 

with the surroundings an unavoidable condition for action, encouraging initiatives and 

generating more projects” (Chavarria, 2007, p. 148).  

 

CSR is usually a long-term proposition and a way to promote social trends in order to 

improve society's basic order, which consists of obligations that include both the legal 

framework and social conventions. There are more ways to get away with less than ideal 

behavior in search greater profits. Nearly everyone agrees that this is not a good thing; but a 

way for both companies and society to prosper. But in Pakistan although companies are less 

constrained by the basic society order still our Higher Education Institutions are not giving 

much importance to CSR and the net result is the concern of the corporate institutions that the 

graduates of Higher Education Institutions are lagging behind in so many areas of their 

interest which are stake holders, profits, accountability, work ethics, leadership, loyalty, 

integrity, commitment, norms and values.  

 

To the extent that there is today a critical debate on the consequences of CSR it is essentially 

limited to whether or not different CSR-activities are efficient in delivering what they 

promise, i.e., financial value and social legitimacy (see, e.g., Griffin, 2000; Rowley & 

Berman, 2000). CSR is a taken for granted in today‟s Higher Education Institutions in 

Pakistan as it has not been taught in theory and practice as it should be; which is the need of 

organizations so that a graduate should act responsibly in important decision making, 

problems and challenges and of their environments. Corporate social responsibility is an 

inspiring, challenging, and strategically important development that is becoming an 

increasingly important priority for companies of all sizes and types and for that a student has 

to be prepared during their higher education. In a developing country like Pakistan CSR 

initiative is desperately needed despite existing constraints for this we need systematic 

planning and stronger determination on the part of Higher Education Institutions to set this 

new trend in motion. CSR program is a major commitment, one which may require changes 

and it require a determined effort and collaboration between Higher Education Institutions 

and Higher Education Commission (HEC).  

 

In a research done in ethics teaching is somewhat mixed (Dunfee and Robertson, 1998; 

Roussouw, (2002). Cowton and Cummins (2003). In the case of Pakistani organization 

interviews conducted at Higher Education Institutions it came to our knowledge that most of 
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the institutions are not teaching ethics/ CSR as a subject but they have integrated it with 

religious studies or a chapter in different subjects like management, marketing and 

leadership. This could be a consequence of the shortage of ethics specialists, or evidence of 

unresponsiveness to the importance of ethics provision in the curriculum. “But in other 

countries of the world, there are examples of innovation in ethics teaching, where the 

experiential, action-learning based projects at Wharton School are taught jointly by faculty 

from their Ethics and Leadership programmes (Friedman, 1996). Trompenaars and Hampden-

Turner (1997, 1999) developed an interactive-learning programme for cross-cultural 

assessment of moral dilemmas. In spite of such initiatives, the prime concern about the 

teaching of CSR /ethics remains the degree to which it is vital to the curriculum”. 

 

Similarly, there are many views regarding the challenge of transferring ethical learning from 

the classroom into the corporation. Cordiero (2003) asserts the development of ethical 

behavior in managers ought to be grounded in their development as leaders, "ethics is not 

something a manager 'does'; it is something that a manager 'is'". Pfeffer and Fong (2004) 

“argue that most effective and influential ethics education is best located within a pedagogic 

framework more akin to traditional professional education. This would incorporate clearly 

stated professional values and responsibilities, consistent with other established professions, a 

code of ethics and responsibilities should be defined with clear guidelines for those that 

violate professional standards, and disciplinary procedures to encourage non-tolerance of 

ethical malfeasance. The appropriateness of specific pedagogic options is not the only source 

of difficulty with regards to the effectiveness of ethics education in higher education 

institutions”. In Pakistan organizations have this concern that CSR knowledge is no being 

given to the students during their education which has a negative effect on loyalty, 

commitment and social responsibility.  

 

In Pakistan some time ago ethics/professional ethics was included in higher education 

curricula‟s but due to the terrorism issues in Pakistan these subjects have been withdrawn. 

The other reason for this was that the trained professionals in this area are not available and 

the institutions have not been able to get hold of the people working in industry which can 

share their experiences and case studies with the students to enhance their knowledge. Earlier 

Islamic studies was being taught regularly in higher educational institutions but due to the 

issue and mixed approach in teaching religious studies they have changed the subject/content. 

“There is a strongly held view amongst some academics that institutions are reluctant to 

incorporate moral and ethical thinking into university curricula (e.g., Scott, 1988; Sims and 

Sims, 1991).  

Kelly (2005) has observed that a number educational institutions in UK are reducing or 

removing ethics teaching altogether from their curricula, which might be as a result of a lack 

of availability of appropriately qualified staff, over-crowded curricula and indifference 

among staff not involved in ethics teaching. Pfeffer and Fong (2004) argue that problems 

arise from the tensions between a market-like orientation to education and an absence of a 

professional ethos and the result is a compromising of the values and the very character of 

higher education" (1997, p. 19). Pfeffer and Fong (2004) support the role of business schools 

in the development of intellectual capital for corporations and nations, but argue that, 

business school marketing focuses on enhancement of careers and salary: a position, more 

likely to facilitate careerist ethical egoism than a more normative sense of civic virtue or 

moral agency within leadership”. Pfeffer, J. and C. T. Fong: 2004.  
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“Scholars are concerned with 'the careerist value proposition' root at the core of school ethos. 

As students become viewed as customers, business values begin to drive the academic 

agenda, and the result is a compromising of the values and the very character of higher 

education" business school marketing focuses on enhancement of careers and salary: a 

position, more likely to facilitate careerist ethical egoism than a more normative sense of 

civic virtue or moral agency within leadership. Stronger justification for this relationship 

between CSR teaching in education and corporate identity has been identified by the 

organizations. Some have questioned whether by meeting the needs of business, educational 

institutions have been less sensitive to, at best, and at worst, more tolerant of the excesses of 

business. Empirical research by Pfeffer and Fong (2004) and Gioia and Thomas (1996) on the 

changing identity of academic institutions during periods of strategic change, are illustrative 

of this position. In this context, a concern is whether current business school identity 

embraces or neglects identity characteristics consistent with an ethos of professionalism in 

terms of ethical action and CSR”. 

 

Theoretical Framework and Development of Prepositions 

       

 

       

       

 

 

 

 

 

 

 

 

 

Theory and Practice 

Theory and practical are both important for the understanding of a subject. In a subject like 

CSR both theory and practice complement each other; if you know the theory this means you 

have the knowledge but if you do not have the practical experience one will not be able to 

apply the theory. So in CSR both theory and practice are important, until you do not involve 

yourself in social activities only knowledge is useless. As Kurt Lewin pointed out” there is 

nothing as practical as a good theory and practice is never theory free.” 

P1: CSR practice and case studies will raise the level of understanding of ethics resulting in 

higher commitment.  

Above mentioned facts leads us to the given theoretical frame work. Several aspects of the 

curriculum have been studied but the curriculum of CSR is missing in all the studies. To 

operationalize this we have to see why theory, practice, case studies and interaction with 

experts is important. The theoretical basis of this study is the induction of CSR in the 

curriculum and its linkage and impact on being socially responsible. The theoretical 

framework of this study is developed on the basis of a number of relevant factors and theories 

which are discussed in the literature review. In this study, it has been shown that theory; 

practice, case studies and the lectures / experiences with the experts can be shared to make 

people socially responsible, committed, loyal, motivated and accountable for their actions. 

“Higher Education exists to serve the public interest and is not a „commodity‟, a fact which 

WTO member states have recognized through UNESCO and other international or 

Curriculum  

 Theory 

 Practical 

 Case Studies 

 Corporate 

Experts 

Socially Responsible 

People  

 Honesty 

 Loyalty 

 Commitment 

 Motivation 

 Accountability 
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multilateral bodies, conventions, and declarations. The mission of higher education is to 

contribute to the sustainable development and improvement of society as a whole by: 

educating highly qualified graduates able to meet the needs of all sectors of human activity; 

advancing, creating and disseminating knowledge through research; interpreting, preserving, 

and promoting cultures in the context of cultural pluralism and diversity; providing 

opportunities for higher learning throughout life; contributing to the development and 

improvement of education at all levels; and protecting and enhancing civil society by training 

young people in the values which form the basis of democratic citizenship and by providing 

critical detached perspectives in the discussion of strategic choices facing societies.” (AUCC, 

2001). 

 

Corporate Experts 

Corporate experts have the practical knowledge of their organizations and the issues they 

have faced and they can be of great help to the graduates who will be joining the 

organizations after their studies. If the graduates have the exposure to these experts if will be 

a lifelong learning for them; at least they will get some information on issues that can come 

up in their fields and various ways of handling it. We can tale an example of accountability 

which is another contested concept (Bovens, 2007; Kearns, 1994; Mulgan, 2000; Sinclair, 

1995). In its most narrow and familiar sense, accountability refers to a process of regulatory 

compliance to a higher authority through explicit standards of performance, typically 

enforced through enhanced monitoring and disclosure regimes and sanctions for non-

compliance. (Jos and Tompkins, 2004; Kearns, 1994).  

P2: Teaching of CSR by corporate experts leads to socially responsible people 

 

This understanding of accountability has emerged primarily from accountancy-based 

literature, where accounts on the financial performance of an organization are provided to 

shareholders through scheduled audit and reporting practices (Unerman et al., 2007). People 

with the knowledge and training of CSR will act fairly in this situation and comply with the 

process of regulatory compliance.  

P3: CSR experience with experts develop the sense of accountability in the graduates 

 

CSR has a positive effect on the loyalty to ones organization as institutions have a 

responsibility to provide practitioners with training in the basics of ethics (Pfeffer and Fong, 

2004) which will lead to a learned workplace and will arouse socially and ethically based 

corporate activities and programmes. HEIs in the first place are providing CSR education and 

if they are under the name of ethics education, that serves only to inform the students about 

some basic manners, values and legal practice and responsibility in organizations with no 

practice. The HEIs need inculcate ethically and socially responsible thinking and teaching of 

practical ethics programmes taught by devoted and engaged industry people who can share 

their experiences with these students and also discuss the case studies to clarify the concept 

of CSR. Boo and Koh's (2001) research found top management support, links between ethical 

behavior and career success and organizational ethical climate are all necessary for effective 

ethical codes. Institutions feel that corporate malfeasance can be avoided by employing and 

appropriately monitoring business ethics practices and procedures but this should have been 

taught at the higher education level when these students are ready to enter the market”. 

Teaching of CSR theory leads to commitment towards doing good and forbidding evil 

P4: Inductions of CSR courses in Higher Education Institutions will raise the level of value 

and ethics of the students. 
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CSR has a positive effect on employee motivation, retention, and recruitment. On the one 

hand, effects in this area can result from an improved reputation. On the other hand, CSR can 

also directly influence employees as they might be more motivated working in a better 

working environment and draw motivation from the participation in CSR activities which are 

the means to reduce or manage CSR-related risks. 

P5: CSR has a positive effect on the loyalty to one‟s organization 

 

The major gain could be considered twofold. Firstly, those who take Business Ethics and 

Corporate Social Responsibility courses are expected to develop a critical approach in 

evaluating the ethical behavior of organizations in relation to corporate social responsibility, 

and thus to promote more responsible behavior in the corporate world. They will not only be 

career and salary oriented but will be loyal and honest. 

P6: Study of CSR in higher education leads to loyalty and honesty 

 

 The second benefit for students who actively participate in such social responsibility projects 

might be the improvement of their ability to face real-life problems, getting involved in the 

accomplishment of a project, and a hands-on application of their studies. It is expected that 

the students will gain a deeper understanding of the concept of social responsibility, have a 

greater appreciation for the rights and responsibilities of citizenship and have a better sense of 

their role and place in their own society. Moreover, these initiatives provide the opportunity 

for people from various cultural back grounds and from different socioeconomic levels (top 

management, faculty, students and residents) to become integrated. 

P7: CSR activities in higher education raise the level commitment and motivation in the 

graduates 

 

Case Studies  

Case studies are an important method in teaching/training. Case study is an ideal 

methodology when a holistic, in-depth investigation is needed (Feagin, Orum, & Sjoberg, 

1991). Case studies have been used in varied investigations, particularly in sociological 

studies, but increasingly, in instruction. Yin, Stake, and others who have wide experience in 

this methodology have developed robust procedures. When these procedures are followed, 

the researcher will be following methods as well developed and tested as any in the scientific 

field. Whether the study is experimental or quasi-experimental, the data collection and 

analysis methods are known to hide some details (Stake, 1995). Case studies, on the other 

hand, are designed to bring out the details from the viewpoint of the participants by using 

multiple sources of data. Case studies are analyses of persons, events, decisions, periods, 

projects, policies, institutions; the case provides an analytical framework which the case 

highlights. So the case study method in the teaching of CSR will give exposure to real life 

issues and solutions, which will help the students in understanding the situations and then 

various ways of handling it.  

P8: Case study method in teaching of CSR has a positive effect in being socially responsible 

students. 

 

Methodology  

For this study senior management of 15 corporate organizations were interviewed to find out 

about the code of ethics and implementation of CSR. They were also asked to give their 

views about graduates of various higher education institutions and their attitude as far as 

commitment, loyalty, honesty and level of motivation towards their work. Similarly senior 

management and curriculum teams of 15 higher education institutions were interviewed to 

http://www.nova.edu/ssss/QR/QR3-3/tellis2.html#feagin
http://www.nova.edu/ssss/QR/QR3-3/tellis2.html#stake
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find out their opinion about introducing CSR in the curriculum and its importance in the life 

of a human being with respect to being socially responsible.  

Need of the organizations of CSR to the teachings at Higher Education Institutions and 

analysis of the consistency of CSR and ethics teaching provision was done. To find out the 

evidence website for the institutions were visited, the mode and type of provision was 

observed. We examined teaching to assess whether teaching was integrated or was delivered 

as a separate CSR/ethics module.  

 

In the end discussion will be done as to how the HEIs can improve their CSR teachings 

which will affect the attitude of their students in being a responsible human being in all 

respect. This paper will address these issues from the perspective of teaching and training of 

CSR in Higher Education Institutions and their long lasting effect on social and 

organizational life. This study will also examine as to how the HEIs can address these 

concerns and improve their performance in imparting the knowledge and practices of CSR to 

their students. 

 

Discussion/Conclusion 

Results have shown that there is no curriculum for CSR in higher educational institutions. In 

some cases the programmes had one module on Ethics. Ethics provision on the undergraduate 

degree programmes was also noted but most of the institutions did not offer this subject. We 

looked for evidence of support of programmes, projects or initiatives that are socially 

engaging. These programs were being run by some of the departments but not as a university 

or compulsory activities. In some institutions if these activities are in practice; the reason is 

that the students are given marks for that activity and to get more marks students are involved 

in it but not as their responsibility. Even if they included ethical activities run by the institute, 

this was also judged to be having no evidence.  

 

The mission statement, vision statement was used to further assess the declared intentions of 

the school with regard to the four CSR components. “No significant preference for integrated 

or separate provision for ethics teaching was evident. As far as relationships between the 

macro and competitive environments are concerned it showed a positive attitude towards 

CSR which in turn has impact on the institutions and its ethics education provision”. This is 

consistent with Baker and Balmer's (1997) observation that universities are more concerned 

to communicate the quality of their educational provision than the uniqueness of their 

identity.  

 

The interview findings revealed that the social responsibility initiatives can be grouped under 

three main headings. These are: the contribution of the university in terms of teaching ethics 

and corporate social responsibility to its students, the contribution to the education of 

communities and the contribution to the well-being of the society. One of the main criticisms 

of higher education institutions is that the socially irresponsible and ethically doubtful 

assumptions of certain core doctrines, theories and concepts dominate the curriculum and 

discourage awareness of CSR and ethical behavior among students at university level and 

senior managers at the organizational level.  

 

The corporate social responsibility movement has begun to effectively leverage these key 

points of influence to enhance the social conscience and accountability of corporations. The 

higher education partnerships need to develop mechanisms to leverage the points of influence 

on colleges and universities. In other words, foundations, communities, and universities 
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themselves require effective evaluation methods to enhance the success. The corporate social 

responsibility movement is still developing, but more are working to develop mathematical 

models that demonstrate the cost of being socially irresponsible (Waddock & Smith, 2001). 

CSR is not or should not be separated from organizations and its operations: it is about 

integrating social and environmental concerns into business strategy and operations; CSR is 

how enterprises interact with their internal and external stakeholders (employees, customers, 

neighbors, non-governmental organizations, public authorities, etc. should function in a 

responsible way. While pressures to make profits are higher, stakeholders expect ever-

increasing standards of accountability and transparency. Business responsibility and its 

relationship to the community in which it operates and seeks to serve, is more important than 

ever. CSR is about the ways an entrepreneur can add value to his business by taking a closer 

look at some of the social and environmental aspects of the operations. In this sense the 

Business Dictionary (2009) provides a very simple and concise definition of social 

responsibility: “obligation of an organization‟s management towards the welfare and interests 

of the society which provides it, the environment and resources to survive and flourish, and 

which is affected by the organization‟s actions and policies”.  

 

Corporate Social Responsibility is about the need to strengthen civic commitment and active 

citizenship; it is about volunteering, about an ethical approach, developing a sense of civil 

citizenship by encouraging the students, the academic staff to provide social services to their 

local community or to promote ecological, environmental commitment for local and global 

sustainable development. Reiser (2008) defines the CSR concept as “a policy of ethical 

quality of the performance of the university community (students, faculty and administrative 

employees) via the responsible management of the educational, cognitive, labour and 

environmental impacts produced by the university, in an interactive dialogue with society to 

promote a sustainable human development.” A lot of observers of higher education have 

noted lately the changing forces, trends and challenges in the European higher education. For 

example, Gibbons (2005) argues that nowadays universities are affected by the new context 

they operate in: “a rightward shift in political thinking, globalization, innovation and the 

knowledge economy” (p. 124). Under these circumstances, higher education is more 

competitive.  

 

The changing environment in which universities operate and the challenges that higher 

education has been facing are also mentioned by Barblan, Daxner, and Ivosevic (2007) and 

Eckstein (2003) (cited by Vukasovic, 2008): mass expansion of higher education; decrease of 

public expenditure for higher education; diversification of higher education provision; 

internationalization of higher education; commercialization of higher education; changes 

brought by ICT development. These views are largely similar to those of Felt (2003) who 

pointed out that despite the historical, social, political differences between countries; there are 

at present some commonalities in the higher education system”. In this context, universities 

as organizations, are supposed to respond to change and adapt in order to meet the challenges 

of today‟s and tomorrow‟s world. 

CSR education emerges both as a need and a tool to educate the future graduates in a socially 

responsible manner. They may promote individual socially responsibility through exposure to 

the concept, theory, practice, case studies and exposure to experts of the fields of corporate 

social responsibility. Besides universities and business sector should be considered when 

discussing such changes in the course content.  
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Another solution is to create special courses with the topic of Corporate Social 

Responsibility, as either core or an elective. Teaching optional modules on CSR can be an 

approach to mainstreaming CSR by the universities. CSR can be a topic of practical 

assignments in the teaching process. Promoting CSR education consists of providing the 

formal curricula, with a combination of teaching activities such as seminars, lectures, 

conferences, special events, and practical projects. This may allow for the highest degree of 

diversity of approaches to CSR, along with the highest level of opportunities for practical 

skills and knowledge on the topic. Supplementing the lack of trained academic staff on 

teaching CSR could be an option. Organize the events/lectures/seminars and other activities 

with recognition of such activities. Universities should act as competitive actors in the 

education market promote quality education, teaching techniques and curricula be made to 

equip graduates with theoretical and practical skills of CSR. Integrating CSR into the 

business curricula will transform universities for social change within the community. By 

teaching CSR, universities, and specifically the business and economics faculties, will 

definitely contribute to educating the future socially responsible business elites.  

 

Students should take every available opportunity for personal development, included in or 

outside of the formal curricula, acting in a socially responsible manner both as individuals 

and also as members of their respective professional community. They should generate 

pressure upon universities to provide high quality educational services. The business 

community is the practical side of CSR education and their input of including CSR in the 

higher education system is essential. Businesses should engage universities as partners, 

approaching their activities as student development opportunities and organizing them in 

collaboration with universities. The businesses have relevant resources on and start training 

programs for graduates while they are studying.  

 

The Ministry of Education can provide an overall framework to support such changes. It 

should acknowledge the value of CSR education for business and watching over the quality 

of the higher education provided by universities. Government should make policies to 

promote theoretical and practical knowledge of CSR, in higher education institutions and 

corporate world.  

 

Teaching CSR will not radically change Pakistani society or the higher education system. 

However, not teaching CSR will deprive students of development opportunities they need 

and expect and will undermine Romania‟s hopes for socially responsible business elites.  

 

Future Research 

This topic has the potential for future investigation. For further research, the author might 

consider designing a study that aims to measure the benefits attained from these initiatives by 

the involved parties, namely the communities, society, students and the university. Feedback 

can be gathered from parents, residents and universities regarding the social responsibility 

involvement of the university and the benefits that these disadvantaged individuals have 

obtained so that a better understanding can be developed regarding the promotion of CSR. 

Additionally, the students who took active part in CSR activities could also be interviewed in 

order to highlight the benefits that they have obtained from the projects. And finally, the 

effect of these socially responsible involvements on the corporate image and reputation of the 

university could also be measured. 

 

 



International Conference on Postgraduate Research 2014 (ICPR 2014) 

 
 

Proceeding of  International Conference on Postgraduate Research (ICPR 2014) (e-ISBN 978-
983-3048-98-4 ). 1-2 December 2014, Kuala Lumpur, MALAYSIA. Page 380 
 

 

References 

Aaronson, S. A. and J. Reeves: 2002, „The European Response to Public Demands for Global 

Corporate Responsibility‟, Working Paper Presented to the European Commission in 

Response to the Green Paper (Promoting a European framework for the development 

of the corporate social responsibility (2001)) [online]. URL: 

http://www.europa.eu.int/comm/employment_social/soc-dial/csr/csr_index.htm 

[accessed 16.07.2003]. 

Adams, J. S., A. Tashchian and T. H. Shore: 2001, 'Codes of Ethics as Signals for Ethical 

Behavior', Journal of Business Ethics 29(3), 199-211. 

AUCC: 2001:‟Joint Declaration on Higher Education and GATS‟, Association of 

Universities and Colleges of Canada, September, 2001. 

Balza, M. D. and D. Radojicic: 2004, „Corporate Social Responsibility and Non-

governmental Organizations‟, Unpublished master thesis, Linkoping‟s Universities, 

[online]. URL: http://www.ep.liu.se/exjobb/eki/ 2004/impsc/005/ [accessed 

01.07.2004]. 

Bryane, M.: 2003, „Corporate Social Responsibility in International Development: An 

Overview and Critique‟, Corporate Social Responsibility and Environ mental 

Management 10, 115-128. 

Carroll, A. B.: 1979, „A Three Dimensional Conceptual Model of Corporate Performance‟, 

Academy of Management Review 4(4), 497-505.  

Carroll, A.B.: 1991, „the Pyramid of Corporate Social Responsibility: Toward the Moral 

Management of Organizational Stakeholders‟, Business Horizons, July/ August, 39-

48. 

Carroll, A. B.: 1999, „Corporate Social Responsibility: Evolution of a definitional construct‟. 

Business and Society, 38, 268–295. 

Carroll, A.B.: 2000, „Ethical Challenges for Business in the New Millennium: Corporate 

Social Responsibility and Models of Management Morality‟. Business Ethics 

Quarterly, 10(1), 33-42. 

Chavarria, M. P.: 2007, „Corporate Social Responsibility in Mexico: An approximation from 

the point of view of communication‟. In S. M. May, G. Cheney, & J. Cowton, C. and 

J. Cummins: 2003, „Teaching Business Ethics in UK Higher Education: Progress and 

Prospects‟, Teaching Business Ethics 7(1), 37-54. 

Cordiero, W. P.: 2003, „The Only Solution to the Decline in Business Ethics: Ethical 

Managers‟, Teaching Business Ethics 7(3), 265-277. 

Crowther, D. and Aras, G.: 2009, „Corporate Social Responsibility‟. Available at 

http://bookboon.com/int/student/organisation/defining-corporate-social responsibility 

[accessed 17.06.2009]. 

Davis, K. and R. L. Blomstrom: 1975, „Business and Society: Environment and 

Responsibility‟ (3rd edition), McGraw Hill, New York. 

Doane, D.: 2004, „Beyond Corporate Social Responsibility: Minnows, Mammoths and 

Markets‟, Futures: the Journal of Policy, Planning and Futures Studies, special 

edition: the Future of Ethical Corporations. 

http://bookboon.com/int/student/organisation/defining-corporate-social%20responsibility%20%20%5baccessed%2017.06.2009
http://bookboon.com/int/student/organisation/defining-corporate-social%20responsibility%20%20%5baccessed%2017.06.2009


International Conference on Postgraduate Research 2014 (ICPR 2014) 

 
 

Proceeding of  International Conference on Postgraduate Research (ICPR 2014) (e-ISBN 978-
983-3048-98-4 ). 1-2 December 2014, Kuala Lumpur, MALAYSIA. Page 381 
 

Drumwright, M. E. and P. E. Murphy: 2001, „Corporate Societal Marketing‟, in P. N. Bloom 

and G. T. Gundlach (eds.) Handbook of Marketing and Society, Sage, Thousand 

Oaks, CA, pp. 162-183. 

Dunfee, T. W. and D. C. Robertson: 1988, „Integrating Ethics into the Business School 

Curriculum‟, Journal of Business Ethics 7(11), 847-859. 

Feagin, J., Orum, A., & Sjoberg, G. (Eds.): 1991, „A case for case study‟, University of North 

Carolina Press, Chapel Hill, NC. 

 

Freeman, R. E.: 1984: „Strategic management: A stakeholder approach‟, Pitman. 

Friedman, S. D.: 1996, „Community Involvement Projects in Wharton's MBA Curriculum‟, 

Journal of Business Ethics 15(1), 95-101. 

Garriga, E. and D. Mele: 2004, „Corporate Social Responsibility Theories: Mapping the 

Territory‟, Journal of Business Ethics 53, 51-71. 

Gibbons, M.: 2005, „Engagement with the Community: a new basis for university autonomy 

in a knowledge society‟. Proceedings of the Seminar of the Magna Charta 

Observatory, 15 September 2005, Managing University Autonomy: University 

Autonomy and the Institutional Balancing of Teaching and Research (pp. 121-127), 

Bologna: Bononia University Press. 

Gjolberg, M.: 2003, „The United Nations Global Compact‟, Master‟s thesis, University of 

Oslo. 

Hidayati, N. D.: 2011, „Pattern of corporate social responsibility programs: a case study‟. 

Social Responsibility Journal, 7(1), 104-117. 

Jónasson, J. T.: 2008, „Inventing Tomorrow‟s University. Who is to take the Lead?‟ Bologna: 

Bononia University Press, (Chapter 4). 

Kelly, M.: 2005, „it‟s a Helluva Time to be Dropping Business Ethics Courses‟, Business 

Ethics Online: http:// www.business-ethics.com/what's_new/bestbizscho ols.html 

[accessed March 2005]. 

Kerkow, U., J. Martens and T. Schmitt: 2003, „The Limits of Voluntarism: Corporate Self-

regulation, Multi stake holder Initiatives and The Role of Civil Society‟, World 

Economy, Ecology and Development Association. 

Khan, M.I.: 2011, „A social perspective of Pakistan‟, interview on Geo TV. 

Lewin, K.: 1951, „Field Theory in Social Sciences‟, Harper and Row, New York. 

Matten, D. and J. Moon: 2005, „Implicit and Explicit CSR: A Conceptual Framework for 

Understanding CSR in Europe‟, paper presented in Research Seminar of University of 

London, 16 February 2005. 

McAuster, D. T. and L. Ferrell: 2002, „The Role of Strategic Philanthropy in Marketing 

Strategy‟, European Journal of Marketing 36(5/6), 689-705. 

McWilliams, A., Siegel, D. S., & Wright, P. M.: 2006, „Corporate social responsibility: 

Strategic implications‟. Journal of Management Studies, 43, 1–18. 

Moir, L.: 2001, „What do we mean by corporate social responsibility?‟ Corporate. 

Governance, 1(2), 16-22. 

OECD: 2001, „Codes of Conduct: Exploring their Economic Significance‟, OECD, Paris. 



International Conference on Postgraduate Research 2014 (ICPR 2014) 

 
 

Proceeding of  International Conference on Postgraduate Research (ICPR 2014) (e-ISBN 978-
983-3048-98-4 ). 1-2 December 2014, Kuala Lumpur, MALAYSIA. Page 382 
 

Ofori, D. F. and Hinson, R. E.: 2007, „Corporate social responsibility (CSR) perspectives of 

leading firms in Ghana‟. Corporate Governance, 7(2), 178-193. 

Phillips, S. M. (Chair): 2004, „Ethics Education In Business Schools‟, Report of the Ethics 

Education Task Force to AACSB International Board of Directors, St. Louis, 

Missouri. 

Roper (Eds.), „The debate over corporate social responsibility‟, pp. 135–152), Oxford, New 

York. 

Sanchez, C: 2000, „Motives for Corporate Philanthropy in El Salvador: Altruism and Political 

Legitimacy‟, Journal of Business Ethics 27, 363-375. 

Scott, W. G.: 1988, „Profit at Any Price: The Moral Failure of Business Schools‟, inj. R. 

Schermerhorm, 

Smith, N. C: 2003, „Corporate Social Responsibility: Whether or How?‟ California 

Management Review 45(4), 52-76. 

Stake, R.: 1995, „The art of case research‟, Sage Publications, Newbury Park, CA. 

 

Trompenaars, F. and C. Hampden-Turner: 1997, „Riding the Waves of Culture: 

Understanding Business‟, Nicholas Brearley, London.  

Trompenaars, F. and C. Hampden-Turner: 1999, „Teaching Business Ethics in a Cross-

Cultural Context‟, in Proceedings of the European Business Ethics Network (EBEN), 

Christ Church College, Oxford. 

UN: 2002, „Johannesburg Declaration‟, UNO, New York. 

UN: 2003, „Johannesburg Plan of Implementation‟, UNO, New York.  

Van Dijken, M., O. Frey, B. Hansen, S. Sondergard, Y. Kerndrup, T. Prince, P. Wolters, E. 

Klaff and L. Rodriques: 1999, „Adoption of Environment Innovations‟, Kluwer, 

Boston, MA. 

Waddock, S., & Smith, N.: 2000, „Corporate responsibility audits: Doing well by doing 

good‟, Sloan Management Review. 

Whetten, D. A., Rands, G., & Godfrey, P.: 2001, „What are the responsibilities of business to 

society‟, in A. Pettigrew, H. Thomas, & R. Whittington (Eds.), „Handbook of strategy 

and management‟ (pp. 373–408), Sage Publications, London. 

Whetten, D. A., & Mackey, A.: 2002, „A social actor conception of organizational identity 

and its implications for the study of organizational reputation‟, Business and Society, 

41, 393–414. 


